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A Document of Humanist Education:
Erasmus's Commentary on the Disticha Catonis
by
Louis A. Perraud
University of Idaho

The part the Disticha (or Dicta) Catonis played in Erasmus's career is only
one event in the work's long and honorable history. 1 The Cato was composed
by an anonymous author during the later Roman principate. 2 As presented
in the oldest manuscripts, the work consists of prose sententia,e followed by
four books of hexameter couplets. The whole is ornamented with a prose
preface, and the second, third, and fourth books of hexameters have verse
prologues of ten, four, and four lines respectively. 3 The "Cato" to whom the
work is attributed is probably either that redoubtable critic of Roman morals,
Cato the Censor (234-149 B.C.), or the Stoic hero Cato of Utica (95-46 B.C.). 4
Each sentence or couplet lays down a different rule of practical conduct.
For example, the reader is commanded, "Do not ignore an opportunity which
is good for you. For fortune , though she has curls in the front, is bald in
the back" (11.26) . Elsewhere he is exhorted, "While the fatal pleasures of
Venus detai n you, do not indulge the throat, which is sister to the bell y"
(IV.IO). Neither the division of the work into books nor the arrangement of
the couplets within the books follows any discernible design, but the poems
are lent a certain unity by the frequent reappearan ce of several themes: the
right uses of speech and silence (e.g., 1.3, 1.10, 11.11 , 11.15, III.3, 111.18, IIl.22 ,
V.20), the proper conduct of friendship (e.g., 1.9, 1.20, I.23, 1.26, I.34, 11.1, 11.22,
Ill.2, IV.15, IV.28, IV.36, IV.41), the prudent management of business affairs
(e.g., 1.24, 1.28, 1.35, 1.39, 11.5, IV.7), the vicissitudes of fortune and the imminence of death (e.g., 1.18, 1.19, 1.22, 1.33, 11.3, 11.12, 11.23, 11.26, IY.3, IV.19, IV.22, IV.37).
The straightforward Latinity and stern morality of the Cato comme nded
it to generations of schoolmasters who wished to expose their students to
improving sentiments while introducing them to simple Latin. Thus the Cato
became one of the most widely read Latin primers of the Middle Ages. In
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the twelfth century it was included among the standard auctores in both the
anonymous accessus ad auctores (introductions to authors), written at
Tergensee, and Conrad of Hirsau's Dialogus super auctores. The latter recommends the Cato as a first reader for students who have mastered Donatus. 5
Even when its unvarnished prose fell afoul of the late medieval taste for
florid Latin, the Cato was recommended for its noble sentiments. Eberhard
the German wrote in his Laborintus (bHore 1280), "Prudent Cato is a path
to the virtues, a measuring-stick of morals, though the brevity of his verse
keeps him from polishing his words" (lines 603-4). 6
In 1514, Erasmus published a collection of Latin readers at Louvain; for
his lead text he made an edition of the Cato with notes.7 This choice is significant and, at first sight, surprising, given his scathing criticisms of other school
texts popular in the Middle Ages. 8 My purpose is to show from Erasmus's
correspondence why he considered the Cato an appropriate educational text
and to examine how his edition and commentary transform ed it into a
suitable vehicle for Humanist education. Erasmus's Cato furnishes a concrete
example not only of reform of medieval educational practices but also of
the broad co ntinuity between medieval educational values and his own .9
Erasmus's opinion of the Cato emerges from correspondence with French
Humanist Guillaume Bude, who roundly criticizes Erasmus's interest in the
little work. In Letter 403, Bude reproaches Erasmus for wasting time on the
Cato and other trivial pieces, thereby depriving lesser men of opportunities,
wasting his talents, and blurring the distinctions of language and thought
by honoring inferior texts with his attention (Correspondence, 3:279-280). In
reply, Erasmus concedes that "nothing could be more trifling" than his Cato,
and his defensive claim "to have spent one short day on it" tacitly admits
Bude's charge that Erasmus's talents are superior to the material (Letter 421,
Correspondence, 3:307). The cynical person may guess from this that, in writing
a school edition, Erasmus is attempting to escape the thrall of Lady Penury
to whom, he tells Bude, he has been long and unhappily married (ibid., 308).
From the thrust and parry of the two Humanists emerges something more
than Bude's disapproval of Erasmus's Cato and the latter's possibly mixed
motives in undertaking it. It becomes clear that, though an edition may not
require the genius of an Erasmus, the work is appropriate for Humanist
education. Bude's charge that his fellow Humanist is depriving lesser men
of opportunities implies his own possible approval of an edition by someone
else. Erasmus's enthusiastic reply musters the intrinsic educational value of
the work as part of his defense: "These light pieces, " he says, "however
trifling, I set a bove Scotus and all his quillets" (ibid., 307). 10
The punning allusion to Scotus (ho skotos in Greek means "the darkness")
indicates not merely a differen ce in degree, but a radical opposition in kind,
between the works of Scotus and the Cato. So far as Erasmus is co ncerned,
the latter is on the side of light, challenging the darkness of the former. The
criteria by which books are assigned to one side or the other are stated more
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explicitly in the Antibarbarorum liber (45). Here, the opposition between good
and bad books is expressed in a metaphor dear to the Humanists, that of
barbarism and civilization. Roman priests address monkish schoolmasters in
dramatic terII1s: "Hear, ye Goths! By what right have you crossed your frontiers and not only occupied the domains of the Latins-I mean liberal
studies-but dared to invade the city which rules all, Latinity itself?"
(Antibarbarorum liber, 45). 11 Barbarians, in short, perpetrate bad Latin. Good
Latin is found above all in the Roman authors, and they are not to be
eschewed in schools for inferior works, even on the excuse of offering Christian teaching (Antibarbarorum liber, 33-34). By this criterion, the Cato is a good
book for Erasmus. Its attribution to the ancient Roman Cato is uncertain,
as Erasmus admits in the preface, but the Cato's classicism is justified on
interior grounds: the language and thought are worthy of the ancient Roman.
For Erasmus, the correct style of the Cato corresponds to its correct
morality. It is, as he says a t the end of the preface in a compliment to the
dedicatee,Jeun de Meun, useful for the schoolmaster who wishes to protect
his students from barbarism in literature and in conduct ("litterarum, morum
barbarie," pref. 3) These verses are "as conducive to purity of Latin
style as to good character" ("tanta Romani sermonis munditie, tanquam ad
bonos mores conducibiles," pref. 2). Comparison of these sentiments with
Eberhard's opinion of the work shows both continuity with the medieval
tradition and departure from it in Erasmus's attitude. Like the earlier writer,
he awards the Cato a medal for good conduct; but the simple style criticized
by Eberhard is for Erasmus an example of classical purity. It realizes the virtues by which David H. Thomas has characterized Erasmus's own Colloquia
as "not only a primer of correct Latin usage, but also, and more importantly,
a vehicle for moral philosophy, for satire, and for polemic." 1 2
Though he does not say so explicitly, it can be further inferred from
Erasmus's pedagogical theory and practice that he approved of the form of
the Cato as well as its contents. In De pueris instituendis (510b) he includes in
his list of reading-s suitable for young students "brief and attractive sayings
('sententiae'), to which group belong most proverbs and the pronouncements
('apothegmata') of illustrious men." This approval must certainly be extended
to the distichs, which are truly brief sententiae, and, because of their attribution to Cato, apothegmata in the Erasmian sense. This theoretical seriousness
about short moral sayings in good Latin is confirmed by Erasmus's own
oeuvre. Fourteen years before Erasmus published the Cato, he had already
published a collection of 818 Adagia, popular sayings, epigrams, proverbs,
and anecdotes; the collection would grow to 4,151 items by the 1536 edition. 13
The apparent ambivalence of Erasmus's attitude toward the Cato should
now be more understandable. On the one hand, Erasmus accepts, at least
implicitly, Bude's notion that the edition is no challenge to a great Humanist's
powers. On the other, Erasmus believes that a proper introduction to Latin
literature is an integral part of the Humanist curriculum, and he is convinced
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that his edition furnishes this introduction. Both these attitudes appear in
his second reply to Bude: "I will not shrink from tasks even more despicable
than m y despised Petty Cato, provided I can see that they help to promote
liberal studies" (Letter 480, Correspondence, 4:104-5).
In tracing the steps Erasmus took to transform the Cato from a medieval
to a Humanist schoolbook, we can follow the lead of the author. As he
explains in the preface (I), his first task was to correct the text ("a mendis
repurgavimus"). That is, he aimed to produce the critical edition necessary
for accurate reading of the Cato. If he followed his typical procedure, he did
not arrive at a text, as a critic would today, by the collection, collation, and
stemmatization of a large number of manuscripts. Rather, he corrected a
Vorlage, a base manuscript or printed edition, by codices and other editions
at his disposal, and by his own instincts. 14 As to what this Vorlage was, he
gives no hint. It is clear, however, that he was able to correct it from a wide
variety of readings. In the preface, he mentions two earlier, inferior editions
of the Cato (pref. 1). In his comment on prose saying 6, he supports a reading
found "in very old codices" ("in quibusdam vetustissimis codicibus"), and in
his comment on prose saying 20 he offers a variant reading culled from
several manuscripts. 15 His remarks on II.23 imply that he was familiar with the
work of many editors on that proverb (cf. "multi laborant"), and had classified
their readings (cf. "quidam ... elidunt"). He also had before him Maximus
Planudes's Greek translation of the Cato, but he found little use for
it. 16
Petitmengin aptly describes this editorial technique, which makes ad hoc
rather than systematic use of manuscript evidence and earlier editions, as
"emendation assisted by codices." 17 Texts edited in this fashion are even more
likely to reflect the personal views of the editor than those whose corrections are buttressed by the authority of a systematically ranked family of
manuscripts. To his attempts to uncover genuine readings (germanae lectiones,
cf. 6, I.6) in the Cato, Erasmus brings two noticeable if unstated predilections.
The first is for the sharpest possible expression of sense, even at the expense
of other criteria. At III.17, the textus receptus reads, "See that you read many
things, and when they have been read thoroughly ('perlectis'), read them
thoroughly ('perlege') many times, for the poets sing things to be marvelled
at but not believed." Erasmus wishes to stress the idea of critical reading in
the first line of the proverb by changing perlege to perline, giving the sense,
"and when they have been read through thoroughly, correct them many
times." To gain this sharpening of sense he willingly replaces a common verb
(perlegere) with a comparatively rare one (perlinere, "to salve") used in
an unusual metaphorical sense' 8 and sacrifices the rhetorical variatio (retention of verb with change of syntax) "perlectis .. _perlege." 19
His second great criterion in making conjectures is sound syntax and
style. For example, at IIl.19 he excises the superfluous tu (you) in the command "noli tu" (do not wish to, do not think to) by changing it to the future
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imperative "nolito" (thou shalt not wish to); this new word is the archaic verb
form appropriate to legal, religious, and moral formulas. At 11.23 he simply
excises the tu from "noli tu," thus regularizing not only the imperative but
also the meter of the line by removing an extra syllable. 20
Through his editing and comments, Erasmus transforms the Cato into a
text readable by Humanist standards; in the body of his commentary he inter·
prets it in accord with the special interests and techniques of Humanist
pedagogy. Once again, he himself is the best guide to his special preoccupations: "We have also added notes, brief to be sure, but rather more useful,
unless I am mistaken, than those commentaries with which two particular
men have sullied this little work. One of them engages in rhetoric most dully,
a man more speechless ('infantior') than infancy itself; the other philosophizes
most ineptly, and neither says anything relevant to the poem" (pref. 1).
It is perhaps natural to connect the brevity of the commentary with
Erasmus's admission that he spent little time on his edition (Letter 421,
Correspondence, 3:307). But if brevity were a matter of expediency, it was an
expediency that can be defended by his pedagogical experience. In a letter to
Bude, commenting on the reception of the De copia (1 512), Erasmus remarks
that he omitted many examples from the best authors, although they would
have added greatly to the dignity of his work, partially because he was afraid
it would lose its value for its intended audience. He adds that, despite this
precaution, some teachers still complained that the book was too difficult
for readers of moderate attainments (Letter 480, Correspondence, 4:106). These
difficulties encountered with De copia may go as far or farther than hasty
production in explaining the infrequency of classical citations in the Cato
of 1514. Of Greek authors, Hesiod, Homer, Solon, and Aristotle are cited
briefly, paraphrased, or alluded to in passing (at 1.24, 11.27, and IV.22 respectively). Among Latin authors, Pliny, Plautus, Terence, and Ovid are each
honored by a single mention (at 1.2, 1.32, 11.18, and 11.25 respective ly). Aeneid VI
is explicitly mentioned once (1.1). Sententiae are attributed to Socrates,
Pyrrhus, Plato, and "a certain philosopher" (11.2, 11.4, 1.37, and, again, 1.37).
In Erasmus's view, the need for brevity should affect the treatment not
only of classical citations but of all the subjects in a school commentary. Conciseness defines the form, just as appropriateness defines the content of
successful scholia. He censures the schoolbooks of his youth by these criteria.
"Immortal God," he exclaims at De pueris instituendis, 514e-f, "what a time
was then, when with great flourish the couplets of John of Garland were
taught to youths, with laborious and verbose commentaries ('operosis ac prolixis commentariis')!" The commentaries were laborious because of the absurd
dialectical subtlety with which they treated grammar. Verbosity seems to have
been an inescapable characteristic of the method.2 '
The Cato commentary can be seen as a reaction to both these faults. The
explanatory material is brief. Twice Erasmus calls attention to the literary
effect of a couplet. At 1.11 he comments on the contrast between the
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consonance of the first verse, which has "dilige" as the first word and
"amicus" as the last, and the discord of the second, which has "bonus" toward
the beginning and "mala" toward the end. Concerning 1.34 he makes the
more general aesthetic comment, "nothing more elegant than this couplet
cou ld be fashioned. " There is more historical commentary. Background is
given for 9 of the 198 coup lets he comments on. Of these, 3 give such
basic information as what a paidagogus was (4, 6, 23). The remaining 6 contain some interesting comparisons between ancien t pagans and Renaissance
Christians, usua ll y in favor of the former (45; 1.1, 11.27, Ill.l 1, IV.14, IV.38).
For Erasmus's own notion of the appropriateness of these remarks, we
can refer to his list of topics that readers of the classics ought to note: "you
will carefull y observe when reading writers whether any striking word occurs,
if d iction is archaic or novel, if some argument shows brilliant invention ... if
there is any brilliance of style, if there is any adage, historical parallel, or maxim
worth committing to memory" (De ratione studii, 670-71; my italics).
As James McConica remarks, the identity of the two commentators on
the Cato whom Erasmus claimed to surpass "must be left to conjecture." 22
However, a useful comparison in assess ing the difference between Erasmus's
school notes and those of his competitors is afforded by the fifteenth-century
Pafraet edition, with a commentary by Robertus de Euremodio.2 3
The qualities for which Erasmus praises his own Cato and damns his
rivals'-sound style and sound moral philosophy-are the same that attracted
potential readers of Pafraet's edition. The colophon advertises the pseudoCato as "moralissimus" and Euremodius's commentary as "elegantissimus."
Euremodius's method, serial explanation of the text, is a lso Erasmus's. However, Erasmus differs from the o lder commentator radicall y in the thoroughly
Humanist slant he gives to the form and content of his commentary.
Euremodius's presentation consists of vocabulary and syntactical notes
printed over the words of each distich, with a moral commentary following
in a separate paragraph: glossae over the text fo ll owed by a moralisatio. In his
commentary, we seem to have an example of the kind of school texts
Erasmus used in his youth: burdensome in the array of theological texts and
arguments, wordy in their presentation. The word-by-word grammatical
glosses lend themselves perfectly to the kind of classroom instruction
deplored by Erasmus in De pueris instituendis, 514f: dictation by the master,
repetition by the students, and analys is by the master. 24
Erasmus's approach is drastically reductive by comparison. Usually he
begins with a paraphrase of the couplet under discussion. Information
relevant to the in terpretation of the coup let fo ll ows. His comments can
include not on ly historical information, citations from classical authors, and
literary comments destined for students, but also textual observations
destined for teachers, for his fellow Humanists, or even for future editors.
Onl y wh e n the interpretation is vexed, or textual clarification is needed, are
words, phrases, lin es, or couplets glossed. Such glosses are usually the last
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item in the note. 2 5 Nowhere is it stated that the commentary is intended for
a specific method of classroom use, and Erasmus's main concern seems to
have been to provide the information necessary for any fruitful readingan accurate text, support of that text where controversial, and background
information necessary for understanding. Yet a certain accord can be discerned between the arrangement of material within his notes and pedagogical
principles he expresses elsewhere. Omission of the linguistic glosses favored
by Euremodius or- their relegation to the end of a note shows an analogy
to the economical method of Latin instruction he espouses in De pueris
instituendis,510d-f. At the elementary level, he favors an environment that
allows very young students (three or four years old) to apprehend the meanings of Greek and Latin words as directly as possible. For example, he recommends that children be taught the names of animals, trees, and other objects,
as well as declensional endings, from illustrations on tablets. 2 6 For older
students of 13 or 14 who read the Cato, words have assumed primacy over
things. However, elimination of the initial word-by-word translation has
removed a barrier between the students and the text and allows a more
direct reading, which can be amplified by the ensuing paraphrase and corrected where the thought is difficult by the concluding glosses. Here, as in
the students' earlier exposure to the rudiments of Latin, pupils are to
experience meaning as directly as possible.
To some degree the connection made between the absence of oldfashioned glosses in Erasmus's Cato and his pedagogical theory must be
speculative, as we have no explicit statement from him on the pedagogical
intentions of his commentary. Still, the usefulness of Erasmus's commentary
for language instruction can be confirmed by the enthusiastic response of
a contemporary. Adriaan van Baerland wrote that the notes to the Cato were
reprinted twice in 1516 alone and that he himself had found them profitable
in teaching the Cato, not only in forming his students' minds for virtue but
also in preparing their tongues for correct speech (Correspondence, 4:136).
The comments in Erasmus's notes encourage students to put aside
medieval preconceptions and to see the ancient author on his own terms.
A good illustration of both tendencies is furnished by the contrast between
Erasmus's commentary and Euremodius's on the first distich: "If God is a
spirit, as poems ('carmina') tell us, then you must worship him especially
with your mind" (I.I).
In the glosses inscribed over the text of this couplet, Euremodius
flatly identifies the "carmina" as "Sacrae scripturae." The first sentence of
his moralisatio (ad 1.1) appears to grapple with the thought of the pseudo-Cato
on its own terms. The notions that God is one, omnipotent, and deserving
of heartfelt love and worship are supported on grounds congenial to a late
Latin writer tinged with Stoicism, these grounds being natural reason
("naturalis ratio"), the decrees of law ("legalis institutio"), and ideas held by
all men ("communis conceptio animorum ").
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All of these factors, however, were at best shared by pagans and
Christians; they contain only so much of non-Christian thought as is
allowable by natural theology. Thereafter, the interpretation of the distich
is frankly theological, bolstered by references to Solomon and Augustine,
among others. God, writes Euremodius, "is the first origin of being, who,
according to the word of Solomon, disposes all things in number, weight
and measure, embracing all and embraced by nothing. And, if it may be permitted to use the words of Augustine, God is not included within heaven,
is not excluded outside of heaven, is not raised above heaven, is not pressed
down below heaven" (Euremodius, ad l.1). 27
Erasmus, by contrast, attempts to place the couplet in its true ancient
context. The "carmina" of the first line, which describe God as spirit, he identifies with Aeneid VI. Whether the author of the distich is indeed alluding
to Virgil here is a moot point; the importance of the identification lies in
Erasmus's attempt to situate the poem in a historical, Roman context
rather than a timeless, Christian one. So Erasmus's first sentence is an
attempt to explain the verse from the Roman author's point of view: "The
common herd think that God is appeased by immolations of sheep, and
bodily things. In truth, since God himself is spirit, i.e., mind, not body, and
like is suitable to give pleasure to like, then indeed he must especially be
worshipped with purity of mind" (Erasmus, ad I.I).
Criticism of contemporary Christian practice follows, but habits of
sixteenth-century Christians are firmly portrayed as analogical to, rather than
identical with, those of the Romans Cato discusses: "And indeed, nowadays,
the common run of Christians worships God with certain bodily ceremonies,
although the most pleasing worship is piety of soul" (Erasmus, ad 1.1).
From this brief comparison, it is clear that Erasmus's Cato moves in a
different world from Robert's. For Erasmus, Cato's proverb is not, as it is for
Robert, another moment in the timeless, orthodox conversation about God
that runs from Solomon to his own day. It is an utterance to be placed in its
own historical co ntext. Once this has been done, historical comparison and
criticism of one's own time becomes possible. The dour attitude towards the
sixteenth century which Erasmus develops as he compares it to ancient Rome
appears even more decidedly and more amusingly in Erasmus's comment
on a couplet dealing with dice. He says dice were condemned by the ancients
but in his day are the common sport of princes and of some priests (45).
A schoolboy who began reading Latin from Erasmus's Cato had a
different experience from the one who began reading Latin from the commentary of Robertus de Euremodio. Erasmus's student read Latin more
fluently than Robert's and had a clear-eyed vision of the ancient author
inaccessible to students of earlier commentators. Erasmus's student had at
least a suspicion that the ancient world was to be valued for its own sake
and was a useful touchstone for his own experience. He had, in short, been
initiated into the world of Humanism. It was the contribution of Erasmus
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to Humanist education both to perceive this possibility of initiation in the
hoary old text and to realize it by his genius as an editor and commentator.
NOTES
1. The standard edition of the Cato is Disticha Catonis, ed. Marcus Boas (Amsterdam:
Nort_h Holland Publishing Co. , 1952). Since Erasmus's editing and commentary are
under discussion, I have used, instead of Boas, the most accessible edition: Catonis
rrwralia cum scholiis Des. Eras. Rot. (London: Wynkyn de Worde, 1532). In the absence
of pagination or complete signature marks, I have created my own system of citation. Arabic numbers have been assigned to the prose sayings by the order of their
appearance in the edition. The hexameter couplets are cited by book (Roman
numerals) and by the order of their appearance in each book (Arabic numbers). The
verse prologues to each of the books are designated by book number and "pro!."
(e.g., II. pro!.). The preface is designated by "pref." and page number (1, 2, 3). The
following works are cited from the Collected Works of Erasmus (Toronto: University of
Toronto Press, 1974- ): vols. 3 and 4, The Correspondence of Erasmus, trans. R. A. B.
Mynors and D. F. S. Thomson, annot. J. K. McConica; 23:1-122, The Antibarbarians
(Antibarbarorum liber), trans. and annot. Margaret Mann Phillips; 24:661-91, On the
Method of Study (De ratione studii ac legendi interpretandique auctores) , trans. and annot.
Brian McGregor. But De pueris instituendis is cited by section number and letter (e.g.,
510d) from Declamatio de pueris statim ac liberaliter instituendis, ed. and trans. J.-C.
Margolin (Geneva: Droz, 1966). Works by Erasmus appearing in the Toronto series are
quoted from the translators listed above. All other translations from Latin are mine.
2. Franz Skutsch, in "Dicta Catonis," in RealEncyclopaedie der klassischen Altertumswissenschaft (Stuttgart: Alfred Druckenmiller Verlag, 1893- ), 5:358, argues the
collection's nucleus was produced c. A.O. 200 because Cato 11.3 resembles an inscrip·
tion from that period. Robert Browning, in The Cambridge History of Classical Literature
II: Latin Literature, ed. E.J. Kenney (Cambridge: Cambridge University Press, 1982),
695, attributes the coll ection to the late third or early fourth century A.O.
3. For the Cato's literary and their earliest arrangement, see Skutsch, 5:360-61.
4. Skutsch, 5:365, believes the collection was attributed to Cato the Censor because
the prose sententiae stylistically resemble other sayings attributed to Cato both
individually and in collections which circu lated under his name. Browning, 695-96,
simply asserts the Disticha were attributed to Cato of Utica. Elsewhere in the Cambridge History of Ancient Literature, 143, A. S. Gratwick states that by imperial times
memories of Cato the Censor and Cato of Utica were easi ly confused.
5. See the "Accessus Catonis" and Dialogus super auctores, lin es 322-81, in Accessus
ad auctores, Bernard d'Utrecht, Conrad d 'Hirsau, ed. R. B. C. Huygens (Leiden: E. J. Brill,
1970), 21-22, 82-84. Cf. Ernst Robert Curtius, European Literature and the Latin Middle
Ages, trans. W.R. Trask, Bollingen Series 36 (New York: Pantheon Books, 1953), 49 ff.
6. The text is in Les arts poetiques du X lle et du Xllle siecle, ed. Edmond Fara! (Paris:
Edouard Champion, 1924), 358, but the translation is mine.
7. For the printing history of the Disticha, see The Correspondence of Erasmus, 3:2.
8. Antibarbarorum liber, 33, 34, 36, 66, 68; De pueris instituendis, 594-97 nn . 863 - 65.
9. Charles Bene, in "Cu lture humaniste et cu lture medievale" in Etudes seiziemistes,
ed. Robert Aulotte (Geneva: Droz, 1980), 5-18, notes that broader continuity existed
between medieval and Humanist cu lture than is often realized.
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10. The Latin text reads "ego sane tau skotou quodlibetis antepono." Opus epistolarum
Des. Erasmi Roterodami, ed. P. S. Allen (Oxford: Clarendon Press, 1906-1958), 2:254.
11. For the motif of barbarism in Humanist writings, see Gilbert Schrenck, "Profils
d 'Humanistes: Bude, Erasmus, More, d 'apres leur correspondance (1500-1530),"
Travaux de linguistique et de litteraire, 21 (1983): 108-10. For Erasmus's contrasting of
Scotus's style and theology with good literature, see A. H. T. Levi, "Erasmus, the Early
Jesuits and the Classics," in Classical Influences on European Culture, A.D. 1500-1700,
ed. R. R. Bolgar (Cambridge: Cambridge University Press, 1976), 230.
12. David H. Thomas, 'John Eliot and Erasmus," Erasmus in English 9 (1978): 2. For
Erasmus's notion of "good literature" (bonae litterae) as embracing both good style
and moral content, see Maria Cytowska, "Erasmus Grammarien," Eos 64 (1976): 223-29.
13. On the date and major editions of the Adagia in Erasmus's lifetime, see Richard
L. Demolen, "Omnia opera Desiderii Erasmi," in Essays on the Works of Erasmus,
ed. Richard L. Demolen (New Haven: Yale University Press, 1978), 11.
14. For Erasmus's editorial procedures, see Pierre Petitmengin, "Comment etudier
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